Draft Library Walk-through sample accessibility evaluation
1. We’ve come to a local public middle school in Syracuse, New York to conduct a walk-through / talk-through evaluation. We will use the Project ENABLE ‘ADA Library Accessibility Checklist’ and ‘Universal Design Library Checklist’. These checklists were designed to raise awareness of program and service accessibility needs common to most school libraries. They are not intended to address every accessibility issue. 

2. The ADA Checklist uses the accessibility requirements of the Americans with Disabilities Act to guide the evaluation. In contrast, the Universal Design (or UD) Checklist adopts a very conceptual approach to accessibility. This short video will demonstrate how these checklists can be used to identify accessibility challenges in your library. Thereafter, you will have a tool for prioritizing your approach to improving the program and service accessibility of your library. And throughout the Project ENABLE learning modules you will find many ideas and resources for doing just that.

3. Entering the library we encounter the reference and checkout desk to our right. It is important to evaluate the height of this desk, and work spaces in general, for persons using wheelchairs and who have short stature. In section A of the ADA Checklist, the requirement is to have a 36” high region of the reference desk to ensure these patrons have equal access to the services provided here. 

4. Turning to the UD Checklist, this height requirement is consistent with UD Principle One – ‘Equitable Use’ – which aims to ensure all patrons have the same means and quality of service, whether or not they have a disability, and avoids stigmatizing the patron. The patron using a wheelchair who cannot make eye contact with the librarian over the desk, who cannot reach onto the desktop, who waits unnecessarily at the desk without being noticed, or who has to come around to the librarian’s side of the desk to get the librarian’s attention – experiences stigma. Notably, this desk lacks a 36” portion.
5. Moving further into the library we find a variety of student work areas like this table (at 0:26). Tables without fixed seating offer the benefit of ‘Flexibility in Use’ (that is, UD Principle Two). Any of these chairs can be moved aside for a person using a wheelchair. Turning to the ADA Checklist, we need to ensure the table top is between 28” and 34” high, and that there is at least 27” of vertical space below the table for a person using a wheelchair to fully pull-up to the table. The metal bar on the end of this table (below the table top) will prevent such a patron from pulling-in on the end. Also, this patron will need at least 19” of horizontal space under the table for the front of the wheelchair in order to fully pull-in.

6. Shelve labels providing capital letters for alphabetized sections of books, as well as Braille and picture labels, will accommodate a range of individual preferences and abilities (see UD Principle 2d). Picture symbols for subject-oriented collections help pre-readers, many students with learning and intellectual disabilities, and English language learners to independently locate materials of interest. In this Fiction section (at 1:16) the shelves are labeled alphabetically. Section E (‘Signage’) of the ADA Checklist requires that the letters are placed on a high contrast background (such as black on white), with a non-glare finish, and of a sufficient size (3” high is acceptable) for persons with limited vision. For instance, on this shelf (at 1:32) several labels are made of black print on blue paper, which provides very little contrast for a person with limited vision to distinguish the letters from the background.          
7. It is important to ensure floor surfaces are stable, firm and slip-resistant for patrons with visual, balance, and mobility impairments (including persons using crutches). Refer to ADA Checklist Section D, ‘Interior Accessible Route’.  (at 1:56). Small rugs in a walkway that are not secured to the floor or pose a sudden change in height or texture of the walking surface are tripping hazards for everyone.
8. Quiet study and reading spaces are excellent for many students with attention deficit disorders and reading impairments. (at 2:23). At the same time, when creating these spaces, it is important to ensure there is equal access to patrons using wheelchairs. Refer to ADA Checklist Section A. In general, patrons using wheelchairs require more space than others, at least 30” by 48” of clear space for maneuvering.
[meandering through library?]

9. Creating an inclusive library necessitates a review of library procedures, in general, and for serving patrons with disabilities. Library procedures should provide guidance or ready answers to questions like:

19. Does the library provide large print, Braille or audio versions of announcements and essential library rules? 

11. If a patron with low vision is using a library computer, does the computer have a magnifier application that can be started independently by the patron, that is accompanied by large print instructions for using it, and that works with all applications on the computer? Does the patron have to specifically request to use the one computer with the magnifier or is it available on all computers? 

12. If a patron does not have the fine motor skills to use a standard keyboard, does the library have alternative input devices, such as voice recognition software or a track ball mouse? Can a patron bring and plug in a personal, large-key keyboard? (See UD Checklist 4d).

[back to the video]
13. Section C of the ADA Checklist on ‘Alarms and Emergency Exits’ requires that in the event of an emergency, designated emergency exits, such as this door, (at 4:48) must connect with an accessible route to designated safe locations. They cannot exit to an un-level surface (such as grass or stairs). Also alarms must be both visual (to alert deaf persons) and audible. Visual alarms often use a flashing strobe light to attract attention.
[meandering thoughts]

14. Returning to the UD Checklist one last time, Principle Three is intended to encourage librarians to ask themselves questions such as, “Does my collection provide a variety of high interest reading materials for children not reading on grade level, and that are easily located by these students?” (See UD Checklist 3c). 
15. Principle Six might suggest the question: “Are doors and cabinets able to be opened and are materials reachable with minimal physical effort?” (See UD Checklist 6b). 
16. Considerations under Principle Five, ‘Tolerance for Error’, might include: “Does it matter whether a task with multiple parts is done out of order? Will the user have to start again, or can they continue and return to a missed element later? (e.g., creating an online bookshelf, following a research guide, preparing a Prezi). If order does not matter, frustration can be avoided by allowing the task to be completed in any order.
17. Well, that’s our walk through. The checklists are meant to guide and inform. If you encounter a lot of barriers, prioritize them and make a schedule for yourself of when you can tackle them and whose help you will need. Search the Project ENABLE website for suggestions. You might even want to try your hand at the library facilities design exercise in Module 5. Thanks.
